
Transition to Study 
   

Multiple approaches to supporting 
international students in their first 

trimester of New Zealand  
tertiary study 



 



Academic support offered 

• Individual and group 
appointments with a 
Learning Advisor 

• Academic workshops in 
the Learning Commons  

• Transition to Study 

 



Challenges 
 

- Very low attendance 

- Didn’t connect students to LC    
services 

- Limited tutor endorsement 

- Decontextualized 
 

Transition to Study 
     

- Introduced at international 
orientation 

- Five optional sessions 

- Range of academic skills 
covered e.g. referencing, note-
taking 

- Lecture-style with small 
group discussions and 
activities 

- Evenings and lunchtimes  
 

 



Realizations 

• Students attending additional support classes were 
often not those who needed the support (Durkin & 
Main, 2002).  

• Early in their courses, students not yet aware of the 
necessity of the skills being taught (Vygotsky’s ZPD). 

• To learn effectively students need to experience a 
problem, take action, get feedback and reflect (Kolb & 
Fry, as cited in Wingate, 2006).  

• No one size fits all – international students arrive with 
a variety of expectations and needs (Butcher & 
McGrath, 2004). 

• Proactive approach better than reactive  
(Li, Baker, & Marshall, 2001).  



A change in direction… 

‘Bolt-on’ approach 
    

Study-skills courses 
additional to course 

content 
   

Remedial approach often 
seen as for ‘at risk’ 

students 
    

‘Built-in’ approach 
    

Embedded approach 
 

Students from all 
backgrounds need 

support 
 

Focus on experiential 
learning – dealing with 

academic tasks and 
getting feedback 

 

(Bennett et al, as cited in Wingate, 2006) 



Process 

Five schools involved – Business, IT, Creative, 
Health and Social Sciences, Engineering 

1. Set up discussion groups 

2. Sought out interested tutors (champions) 

3. Offered different collaboration options 

4. Allowed time for tutors to reflect 



Five different results 

• Business – Camp 

• IT – Workshops in a compulsory course and 
study circles 

• Creative – one-to-one support in-class 

• Engineering – contextualised compulsory 
program 

• Health and Social Sciences – contextualised 
compulsory program  

 



      

 

Graduate Diploma in Business Management 
(School of Business and IT) 

Kick Starter Camp 

- Initiative co-delivered by 
Learning Support team and 
tutors 

- Goals 

- Team and friendship building 

- Building relationships and 
communication between staff 
and students 

- Discuss academic expectations 

- Practice essential academic skills 

 

 



Example Activities 



Graduate Diploma in IT 
(School of Business and IT) 

      

 In-class collaboration with 
tutor 

- Delivering workshops 
matched to assignment due 
dates 

- Available after-class for 
individual questions 

- Involved in moderation  

 



Bachelor of Creative Technologies 
(School of Creative Technologies) 

In-class collaboration with tutor 

- In-class workshops on request 

- Present during assignment 
writing sessions in-class to 
offer support in collaboration 
with tutors 

- 1-to-1 support as required 



Bachelor of Engineering 
(School of Engineering) 

      

 Out-of-class endorsed support 

- Three sessions 

- Compulsory attendance 

- APA referencing and 
academic honesty 

- Experiential tasks 
- Analysis of exemplar reports 

- Oral presentation of a bridge 
design and model 

- Research-based paragraph on 
an engineering topic 

 



Graduate Diploma in Addictions 
(Health and Social Sciences) 

Out-of-class endorsed support 

- Three sessions 

- Focus on finding information, 
referencing and reflective 
writing 

- Discussion groups with 
former/current students 

- Experiential tasks  
- finding sources for a case study 

- Writing reflective paragraph 
about research topic 

 

 



Reflection 

‘Bolt-on’ 
Approach 

My 
approach 

‘Built-in’ 
Approach 



Reflection 

Successes 
 

- More connections 
between Learning 
Advisors and Staff 

- Learning Advisors seen 
as more approachable 

- Improvements in 
assignment quality 
(anecdotal) 

 

 

Areas for  
improvement 
 

- More buy-in  

- Research-backed  

- Long-term vision 

 



Ongoing challenges 

- Time… 

- Tutor and student attitudes to 
‘Learning Support’ 

- Knowing content and knowing 
tutor expectations 

 
 



Typical 
activities 



Find someone who… 



Research skills race 

Blog Post Magazine Article  Report Academic Article 



Research skills race 
1. Who published The Leadership Experience?  

2. Which is the least credible source?  

3. Which three sources talk about the 
challenges of diversity?  

4. Name two companies with great leaders 
that support diversity. 

5. What journal was the academic article 
published in? 

6. Where exactly could you read about 
Hertzberg’s two-factor motivation theory? 

7. Write an in-text citation for the article  
‘Great leaders who make the mix work’? 

8. Write an APA reference for the Pedrelli 
article.  



Academic honesty discussion 
Are the following acceptable? 
 
1.  Student A finds a good source of information and tells 
student B about the source.  They talk about it.  They write 
the assignment independently using this information and 
identify the source in their text.  
 
2.  Student A and Student B find the same source 
independently.   They write the assignment independently 
and both use exact words from the source without identifying 
the source in their text.  
 
3.  Student A doesn’t know how to start the assignment and 
so he asks student B who helps him by showing him his own 
work.  Student A writes up the assignment in his own words 
but there are similarities with student B’s work.  
 

 

 
Yes / No 

 

 

 

Yes / No 

 

 

Yes / No 

(Barrett, & Cox, 2005)  



Kahoot 

https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-
f629462587f8  

Search: APA Quizathon 

https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
https://play.kahoot.it/#/k/beef0637-3a4a-4278-9503-f629462587f8
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Thank you! 

Marie Richardson 

Marie.Richardson@weltec.ac.nz 



What are your thoughts? 

What works for you? What might be 
applicable? What advice do you 

have?  


